— o0nacte 3acTocyBaHHS (opcaWT-MeToqy He OoOMexeHa MO0YA0BOO
COLiaBHO-eKOHOMIYHIX HUIAXIiB PO3BUTKY CYCHINBCTBA. MO0 BHKOPHCTAHHS
MOXIIMBE [UIsi MOJCIIOBAHHS PillleHb MPHPOJAHMYO-HAYKOBHX, TEXHIYHHX Ta
THIIMX TPOOJIeM, 110 JT03BOJISIE PO3IIISAATH JaHUH METO/I SIK YHIBepCAIbHHIA.
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COMMUNICATIVE APPROACH AND ITS CHARACTERISTICS

Teachers who care about their students’ future operate with the
communicative approach aimed at developing communicative skills. The
essential aim is to teach a student to speak a foreign language properly and
fluently. That is why it is necessary to go beyond traditional teaching methods
and to use such types of activities as projects, interactive games, theatricalizing,
discussion, that is to develop all linguistic skills of oral and written speech. It is
necessary for students to learn words, phrases, linguistic units and then figure
out what is their grammatical subject, especially at the initial stage. A teacher
explains rules, meanings of new words with the help of familiar vocabulary,
grammatical constructions and phrases; through facial expressions and gestures,
pictures and other visual aids. Now classrooms are equipped well enough to use
the internet, TV-programs, newspapers, and magazines. All this stimulates a
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keen interest in the history, culture, and traditions of an area where the language
is spoken.

Spoken interaction absorbs most of the time at lessons, though reading and
writing are also taken into account. In this, a teacher speaks less than students
do; he or she guides their activity. A teacher assigns a task, then takes a back
seat just to monitor and evaluate. Herein lies the communicative approach, that
is, in the assimilation of the learning process to the communication process.
More specifically the communicative approach is based on the fact that the
learning process is somewhat a simplified model of the communication process.
This will be considered in more detail below.

This approach to learning emerged in the 1970s and 1980s of the last century
as a result of many independent studies and development, both in Europe and the
United States [5, p. 126]. On the one hand, it was because the demand for
foreign languages rose higher with the creation of the European Economic
Community, especially in Europe. As a result of increasing demand had to
change the approach to foreign languages teaching. Such traditional methods like
grammar-translation type of teaching implied that students began to learn a
foreign language years before they would need to use it in a real life. However,
those guidelines were not good for adult learners who were intensely busy as
well as for schoolchildren whose learning abilities were not yet advanced
enough. It became clear that those categories of learners needed the approach
with a higher level of returns.

Dealing with communication as technology or the education strategy, the
following characteristics should be highlighted [1, p. 84]:

» motivation of every action and every activity of a learner;

« purposefulness of every action and every activity of a learner;

« personal meaning throughout the work of a learner;

« voice and thought activity, that is a permanent involvement in the process
of meeting the challenges of communication;

 apermanent connectivity of the instructive and communicative thinking;

« the attitude based on a personal interest, which entails the expression of a
personal attitude to issues and subject of a discussion;

« the connection of communication with various forms of activities:
cognitive and training, social, work, sports, artistic, household;

« the interaction of communicating parties, that is coordination, mutual
assistance, support, cooperation, trusting relationship;

« sociability on three fronts: emotional, semantic and personal;

« situatedness indicating that communication of learners with a teacher, or
learners among themselves in the process of mastering speech material, can
always be characterized as a set of relationships, which has grown out of the
contextual position of the ones having direct contact with each other;

« functionality meaning that the process of mastering speech material always
takes place, if there are speech functions, which have the priority over the form
of speech units;

« heuristicity as the organization of material and the process of its learning
excluding arbitrary memorizing and reproduction of it;

« validity as the objective characteristic, and informativeness as subjective
characteristic of the training material;
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« problematical character as a way of organizing and presentation of training
materials;

« expressiveness in the wuse of verbal and nonverbal means of
communication.

According to modern foreign researches, the major distinctive characteristics
of communicative learning are [2, p. 180]:

« the content is primary in a statement (not a structure, or a form);

« dialogues (if they are used) are based on communicative functions and
usually are not memorized;

» new vocabulary is introduced only in the context;

« learning a language means learning to communicate;

« the instructional objective is effective communication in a foreign
language;

« drilling may be used but only occasionally;

« pronunciation should be easily understood (but not necessarily as of a
native speaker);

» any means, which benefit learners and appropriate to their age and needs,
etc., can be used when explaining grammar;

« attempts to engage in a real dialogue are welcome from the start of
education;

 prudent use of a native language by learners is permitted as and where
possible;

« interpretation into the native language is applied where it is needed, or may
be beneficial;

« if desired, reading and writing can be started studying from the very first
lesson;

« the system of a language under study is better mastered through desire for a
comprehensive communication;

« the main aim of education is the formation of a communicative
competency (capacity to use linguistic system of a language effectively and to
the point);

« the consistency of introducing material is defined by any means, which
provide interest in it in terms of content, use or topic;

+ a teacher supports and motivates a learner to use a foreign language
whatever way he or she can;

« foreign-language statements emerge from a learner, often through trial and
error;

« the main aim of education is the fluency of speech and a pertinent use of
lexical units;

« grammatical correctness is defined only in the context, not in the abstract;

« learners are required to communicate with real people in groups or pairs, or
by written communication (learners decide about this themselves, without
teacher’s guidance);

« the true motivation will appear when a learner has an interest in a foreign-
language message.

In practice, in training on grammar, for example, the communicative
approach means the following sequence of actions [5, p. 130]:

« first learners read a text;
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« then the examples on this grammatical rule are highlighted in the text to be
analyzed by learners;

« these examples are further used as a basis for activities, which are aimed at
working out the structure and its form as well as the semantic meaning, which
we can transmit with the help of this structure;

« and finally, learners should find similar examples in the text and extract the
relevant grammatical rule.

The communicative learning of a language is rather an approach than a
method. The communicative approach for a foreign-language learning can be
described with the help of certain principles and objectives of the language
learning, the ways of learning by learners, types of assignments and activities
used in learning, and the roles of a teacher and a learner in the process of study.
According to this approach, the basic principles of learning are the following
[4, p. 171):

« the communicative principle: learning occurs with the help of activities,
which stimulate the real communication;

« the principle of communicative tasks: learning occurs with the help of
activities where the language is used to fulfill interesting and meaningful tasks;

« the principle of relevance and meaning: learning occurs with the help of
the language, which a learner uses meaningfully. Learning activities are
selected based on how active they involve a learner in the authentic and
meaningful communication (as opposed to simply mechanical usage of
language patterns).

Commenting on the thought that the communicative approach to learning is
rather an approach than a method, a number of conclusions can be drawn
[3, p. 82]:

» the word “approach” offers a teacher great opportunity in the foreign-
language teaching. That is, through this interpretation a teacher is entitled to
teach a foreign language the way, which best suits to the specific training
situation;

« it also means that teachers can loosely interpret the rules of teaching
depending on the tasks, which are placed upon them;

« teachers can use a broad range of assignments and activities when teaching
a foreign language;

« and most importantly, it should help us avoid the situation when learners
who are competent in grammar find themselves incompetent in communication.

REFERENCES

1. TTaccos E. . KomMyHHKaTHBHOE MHOSI3BIYHOE 00pa30BaHUE: TOTOBUM K
nuanory kKynbryp. ITocoOue s yduTeneil yupexaeHHid, 00eCreuyMBarOIIUX
oJrydeHue oo1iero cpeanero oopasopanus. — M.: Jlekcuc, 2003. — 84 c.

2. Finocchiaro M. The Functional-Notional Approach: From Theory to
Practice. — New York: Oxford University Press, 1983. — 180 p.

3. Lucantoni P. Teaching and assessing skills in English as a second
language. — Cambridge: Cambridge University Press, 2002. — 82 p.

4. Richards J. C. and Rodgers T. S. Approaches and Methods in Language
Teaching. — Cambridge: Cambridge University Press, 2001. — 171 p.

124



5. Thacker, C. English in Mind. Teacher’s Book 1. — Cambridge:
Cambridge University Press, 2007. — 126, 130 pp.

Mronsk O. I1.
KaHIUIAT NeJaroriYHuX HaykK,
JIOLIEHT KadeIpH MeIaroriku o4aTKOBOI OCBITH

ITlpukapnamcokuii HayionanbHull yHigepcumem
imeni Bacuns Cmeghanuka
M. leano-@panxiscok, Yrpaina

CUCTEMHMUI NIAX Y IPO®ECIHHINA NIATOTOBII
MAWMBYTHIX MAT'ICTPIB IOYATKOBOi OCBITH
JIO IHHOBAIIIMHOI AISJIBHOCTI

MopaepHizaliis BUIIOT OCBITH B YKpaiHi € akTyalbHHM 3aBJJaHHSIM Ha HUTIXY JI0
IHHOBaLliHOIO PO3BUTKY YKPAiHCHKOIO CYCILUIbCTBA, ()OPMYBaHHS OCBIUEHOTO
modsoai. Crii mam’TaTy, Mo iIHHOBALIHHMI [UISX PO3BUTKY CYCHIIBCTBA MOXKHA
3a0e3neunTd, chOPMyYBAaBIIH MOKOJIHHS JIFOACH, KOTPI MUCIISTD Ta MPAIFOIOTh TI0-
HoBOMY. SIk 3a3Hauaerscs y Konnermii HoBoi ykpaincekoi mkomu: «OcBiueHi
yKpaiHLi, BceOiYHO PO3BUHEHI, BiIIOBiJalIbHI IPOMAISIHH 1 MATPiOTH, 3[aTHI 10
pU3MKY Ta IHHOBalil, — OCb XTO IOBEJE YKpaiHChKY EKOHOMIKY BIepern Y
XXI cromitti» [7]. Tomy Bixg BHITyCKHHKA BHIIIY ChOTOJICHHS BUMAra€ BHCOKOTO
piBHS 1HTeneKTy, KYJBTYPOJIOTIYHOT 1 KOMYHIKaTHBHOI ITiITOTOBJICHOCTI, 3aTHOCTI
caMOCTiifHO 37100yBaTH 3HAHHS, KPUTUYHO MUCIUTH. 3ayBa)XXUMO, IO OCOOIMBOTO
3Ha4yeHHs HaOyBae MOJEpHi3allisl OCBITM Ha IPUHIMIAX AEMOKpaTH3alii Ta
ryMaHi3ailii, CTBOPEHHS YMOB JiIS BCEOIYHOTO PO3BHUTKY IHTEICKTYaIbHHX 1
npodeciifHUX SKOCTEH 0COOUCTOCTI.

3Ba)kaloyd Ha TAKUH KOHTEKCT, MiArOTOBKAa (axiBI[B y BHUIIAX IIOBHHHA
3IIMCHIOBATUCSA 13 3aCTOCYBAaHHS BIANOBIJHUX TiJXOMIB, IO BiANOBIAAIOTH
3alUTaM CyJacHOI HAyKH Ta MPAaKTHKH. Y acHeKTi HAIIOro JOCTiHKEHHS 3BEPHEMO
yBary Ha OpraHizaiito nmpoQeciiiHoi miAroTOBKH MalOyTHIX MaricTpiB MoYaTKOBOT
OCBITH JI0 IHHOBALIIIHOT AisTBHOCTI 3 YpaXyBaHHAM CUCEMHO20 Ni0X00)Y.

Bararo yuennx, Ttakux sk O.Bormanos, C.Tonwapenko, II. [Ipykep,
D. Jle bono, O. Inbenko, H. Ky3pmina, O.Mapmasza, B. CnacthoHiH,
B. Canmoscekutii, I'. Caiimon, I'. Hleapounpkuii, E. FOgiH Ta iH. BH3HAYarOTH
OCHOBOIO TENAroriYHuX JOCHTI/DKeHb cucmeMHuil nioxio (TEOpit0 CHCTEM), IO
BiloOpakae 3aralibHUK 3B’SI30K 1 B3a€MO3YMOBJICHICTh SIBHII 1 MpOIIECIB
HAaBKOJIMIIHBOI MIACHOCTI, Ta € O0OB’S3KOBOIO CKJIJ0BOIO 3aralbHOHAYKOBOi
Metonoiorii. OCHOBHMM TOHSTTSM CHUCTEMHOTO MiIXONy € cHucTeMa. Baprto
3a3HAYMTH, 110 HA CHOTO/HI HE ICHYE 3araJIbHONMPUHHATOTO BU3HAYCHHS TOHATTS
«cucTemMay.

TepMiH «CHCTEMa» BH3HAYAETHCS 3a JOIMOMOTOI0 TAaKUX MOHSThH, SIK
«3B’5130K» (200 B3a€EMO3B’SI30K), «EIEMEHT», (IINIey, KEMHICTHY. Y Teperiami 3
rperpKkoi MOBU Systema o3Havae I1iJie BiJ CKJIaJI0BUX YACTHH, [TOE€JHAHHS.
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